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ABSTRACT ^ ' 

^ ?^vision of the 1979 publication , this document 

presents the educational objectives Hnd course descriptions of the 
social studies program for grades K-S. of the Montgomery County Public 
Schools , J^ockville , Maryland . _fhe document begins by outlining the 
social studies themes and ^^nits for each grade level, by describing 
the program and its relationship to other curriculum areas, and by 
listing career education instructional objectives in social studies. 
For each grade. level, an overview is presented of the social studies 
program and a listing of educational objectives for unit themes. The 
program is designed around a sequenceon "expanding horizons." This 
de.sigri begins with the student's immediate, environment and. expands 
into thfe community, state, nation, and world, develppinga global 
perspective . The program provides activities which help _ learners to 
develop the knowledge, attitudes , and skills necessary for effective 
citizenship in a democratic society. Through the integration of 
content and attitudinal and skill objectives, the program shows the 
interrelationships among the physical , cultural , and global 
environments in which people live. (RM) 
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rhe Goals 

\(i(>ple(i by the Doard of \\ 

I hi- iVf i dui WlUiH for ihc M<>m\i<>fUi'rv < 'tnuKv 

Vuhtu S. \i i /(>nh in ilu\ sdid'nwiu t^f public 

/'<<//( I /(' vunli' ihc Si hooi m s/c/// /// di'Vi'l<>pin\t. 
inif>iinhn7ini^. \ind inipt t^vinii i-'ilui-'Oliniuil proiiriifns for 
17: \7iuiinf\ i his sfiififtu'fif (>i:fhfus :h<>\i' {^<nih ionsui- 
i'ti d h\ lilt' t ifi. i ti\ of ///<■ I (HUitv lis ffi<>\f inipoKiint fat 
fhi- i' iui iifiofi <»! fht'if i hililtt'tt in piihlii- \i:h<ff*l\ iitid for 
w hii h fhi' ri/t. i ti^ It i// hi>lil (hi- si linnl <^v\U'tn /■<'s/)o//\/- 
iUiil lit ( < >iut/iihu- 

] ht- \i h<n>l \i s/T//; ///(• />/7///i/M it sponsduhlv /or 
\<tnu- iif fJu'M' iy^M//s l-or ()(hrr\. U shun's (hut rrs/utnsi- 
hih(\ \\((h (f\i' hoffic uiul ndwr \ <)ininuni(\- in.s(i(u(i(ffi\. 

I ht- i \(i-ni (<) wlui-Ji (hi'Si' i,'r>(//s (•</// Iw ri'iiliTA'ii will 
ihpi'tul upon (hi' i'fnl(>rs''fni'n( hv uful tondnnin^i 
L<nnfni(nun( of ///<♦ \ilu>nl svswni sUifl. \(inh'n(\. 
fhift'n( > u/iil (hi- c<inifiunu(\ . \Vi(h hroinl I'nihyrwnwfU 
iiful wuli supfU)/(. I'lf .\h>n(i><yfn('rv ('(uifUy I^ihtic 
S. //f».</N uill i 'tnliniu- /Vs ih'\i'h>/u/u'fi( (o M'rvc i(\ 
sn/t/t7//\ (///*/ i i>n\n]uni(v in (hr nu>s( I'ffi'idvf wUy 

p()S\thh • 

rdut alh>n /^ (/ fyro, i -w (hii( I'fu-ofn/ui ssi's ///(' (atul 
t-\/U''rit'ni i-\ tVf t-iu h indivuhiui (hnnii^funu u Ufi'dnw <>f 
fnrtnul uful infortnulh iirnirui. Hit' srfioai /ua^rum: u.\ u 
A't i \.'f'//(- /// (hi\ pnn t-s\. shauUi providi' ( }p p( )r( u tlU H'S 
..V/*/ rm ( uuin'j ffwni for \iUii('ni\ (<> lU i/uirc kfunvlcdifi'. 
In i xpltiii' rdt'Uw {(I u\k ipu'.sdnns. und hi st'i'k un.wvt'rs 
i'hiit u/// /( Uii l<> snund uuil usi'jul conclusuuw. 

fJw /'/<»/'<//>/7//r <ff suiics.s if}<)(i\ii(t'S \fiidi'fU.\ (o 
Ifiirn iurfi si h<Kt/ nuis/ t rcu(i' u proiirutfi und niiun.uin 
ii t ItffuKt- ift which I'Vi'rv \(uih'n( hus <)pp<)r(uni(ic\ /<>r 
\ui\ rs\ I iti h nuUviduid i\ unupw. und (he school sJiull 
t-TU'(uu iii^c ///(// uniipicncss. I Iw sifiool sfunihl hi'Tp (fw 
sliu'ctU jnuh-rstiitul hi.s\ }n'r\ vuhu's und (fw vuluc.\ of 
(tffwrs. 

I he \i ho(d proyjuin. wfule ili'Vi'lopuny (he skills of 
li'urniny^. sfi<udd he hnsed on (he s(Udy of hroud hunuift 
iionicrns. flexihh" enoui^h (o dind wi(h chiunyiny l on- 
I'l'rfi.s iind u( (he .sunw dme ^ relCKed (a ihi' neeif.s. 
in(en's(.\. iiml (vv/.v ccf ench s(ndi'n(. i'he /uo^nun 
sfiould offer oppcoriunides for deciyiori-rnukinii. I( 
\hyudil help (he sd/ch'nj develop u eujnici(y (o h'urn 
dcr(uiyluiu( his\ her\ lifedme. (o respotid (o urul under- 
s(und (Xher hiiutrun hi'ini:^s. und (n ueccp( full ri'sponsi- 
hiliiy for (hi' nwuh.s of his\ 'her\ ucdon.s. 

J Ju'f^fore. (hi* Mon(<^onu'ry ('oun(y Pul^lic Schools 
dedii u(es i(.Si'lf (o pr(jvide (he o/ipordindy. cfu-ouruye- 
/ncn(. uitil yuiiiufwe (o fuuki' i( juissilde for I'very chiUl 
(o u((uin die fojlowiny y/nd.s of educudon: 

Academic Skills 

"I'Ik' fiintianuMiial rcvspcwisil^ilily (^f ihc schmW is ((•) 
develop [^r(\uranrs llial cnahlc cacli cfiikl to acquire 
iho.sc skills hasic all icarnlnu. The achit>vcmcnl of all 
oihcr i:oals tlcfuMuls upon the siieeess of the sehoc^l in 



of iLciucation 

<iucaiios-i — Fehrijary !2, 1^)73 



' eiisuriiie tfiat each sludenl. iieeordiiii: (o his| liei] 
own abiliiies, attajns the foilovviny basic skills: 

• ReudtnjL;: 'I he ahiliiy to read ami coiiij^reheiul written 
nialeriiil riruj re|aie it l<> i^lHcr kiu>wle(ljL;e 

• CoinpiiKsilion: The a hi I it v to write with prccisi(>n. 
clarity, and accejit^ciHIe iisaize. whcihcr \e> inform, 
inspire, or persuade 

• list enih^ and Spc'ukih^: Ilie alulitv to listen allenfive- 
\ ly and vvith iindcrsMandiriu and to s[)eak with ecMifidenee 

iirnl effectiveness, whether from writlen iiraterial ()r 
extehipi^faneOiisly 

• \!athematics: I he ahiliiy to perform computations; 
to solve ciminion prol^lenis of maiheniatics and loeic. 
and (o understrmd ihe structure t>f nKithemaiics so it 
cari l)e a useful tend in daily living 

o Siudv: i lie dcvelopmcnl of liasic study skills S() thai 
iiel she] may accpiirc knowlecjpe efficiently 

• The Arls: The devcli^pmenl of some of tlie hasic 
(iiscij^hnes and skills in the performinu and creative arts 
ihal may be useci M hrouphtnit his| herj life for 
comiminiealion. ex[')ression. ami enjoyment 

• Observation: The ability to idciilify and (iiffer- 
ciiiiaie eleni 'nls (^f the world around him| her] as 
diev are useful tn [personal, academic, and arilslic 
pursuits. 

Physical I)e\'el()pmenl 

i'':acli [person matures piiysically al a dit'fereni rale and 
[Uisscsscs differing capai^ilities. The scfiool has I he 
obligation to help each studen.l: 

• luuiersiami (he iiiological funciioning of his| her| 
body 

• make the best both of physical talents and limitations 

• tlevek^p got/d health h;ibi:s. skills, and interests to 
maintain his|/her| body in o[ilimum condition through- 
out his| her| lifetihie 

Ihlelleeluai Dcvelopiiienl 

In addilicin to aecjniring academic .skills, each in- 
dividual ^ shcudd develop his|/her| intellectual capa- 
biliiie.s to the fullest extent possible. Tlierefore. the 
school will enc(nir;ige each pupil: 

• lo think creatively 

• to rea.scm logically 

• to apply knowledge usefiilly 

• tc) deal with abstract concepts 

• to si^lve pr(d-)icms 

The Individaal and .Society 

['.very perscm must learn to live in a society: The school 
mus' help each student develop an understanding of 
people and c^f how the individtial depends upon cithers 
anci thev on him|/her|: This requires that each student 
L:am: 
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• kii( >vs < iT hnusrlfl hcis^'H'l ;uu! llic l-[i;iraclcfi>lics. whether crealccl hy nature (ir hy |pe(>f)le|. Vhc s< lionl 
iiri iis. iiiul tiesiirs [\c\ \Uc \ shares wilfi oihers nuisi help eaeii siiuieni izain: ; 

• seii^iliviiv li > others aiul t fieii ideas, arul ihe altihiv lo • k iiowleclizlM>f I fitwiatiire n(" i lu- creai tv e aiul [)erf(H'iii- 
;ui responsii^lv in varituis siiiiaiions iim aris 

• liie ahiliiv n» fuiielioii |.)r«H)iiL iivelv as a itieinher ol' a • experience sviih a vvicle varieiy ail Inrnjs 

ijicup • A perspective Icir clevelopiim iiisf 'iierl ovvii aesiheue 

• laniiharilv iih i lie. leizal : nu tral . c iliic ai : aiui euhorai criteria and (asics 

iterilages t tMiis| her| aiul mher societies * inulersUiiuhniz of the condihiiiion ol tlu- arts to 

• knowicticc oi' the- various p(»litical svsicnvs aiul hnnian coninuinication 

phiiosopliies i>l ihc vsoriil ., , 

' * ( arcer DevvlopmLMit 

Scicniifie liridcrstiiiidinu m i . — 

f*rothic(iv e a::tl satislyiiiu work eiiricrir our hves: 

|\Vc| nuisi I'xisi in (Ik- natural vsorkl. The schoiil iiuisi aiui v^itji increasing leisure time, many [)eo[ilc will 

help each stiiileni unilersianil natures impact on |us| use varicnis occapiMional skills for nvocalioiuil pur- 

anil |iuir| imi^aci on nature. This requires (hat eaeli j)o.ses as well. 'Ilie scliool must help each stutient 

siiuien: j^ain. ' tiain: - 

• knowlcduc of natural j)heiuuiiena and (Ijcir eltect on • knowledge aiid appreciation of the wide variety 
|fK**ij)le| and iiilerrolationships of occupations in modern 

• inidersiaiuliiiLZ of scientific aLlvances and their part in society 

iiKulerh tecliiiolouv • opportunities to explore potential occupations in 

• uncler:>tandiniz (if the scienlTfic niethL>Li relatiiin to personal aptitudes and- interests, unre- 

• ;ii)preciaiioh of the ways in vvhich tlie a[iplicalion of stricied hy stereotypes of sex, race, or soeio-ec(uuiniic 
scientific principles can improve llie ipiality of life level 

vvhile preserving tile natural onler » •the kncnvleii^je: skills, anc! aiiilitics that will cnaliie 

, hjm|/her| to secure satisfying cniploynicnt, embark 

Aesthetic Expression _ - ^ 

upon lurtncr traming and education in a chosen career 

|Wc|, t(i reali/e |our| full potentral; nutst he able to fieki, and adapt occupational talents to changing joli- 

sense and appreciate i^eauty in the world arouncl |iis|. demands and opportunities 

Commitments 

I'hi' Board of Kducation arid the stuff of- the • 7>) adopt nc\v and different approaches when it is 

Shintiiomrry County Public Schoofs must ercatc and determined that they wiii contnhute n}()re effectively to 

hiaintain an educational environment that promotes the fuifiiiment of the ^oais 

the attainment of these f^oals hy all sticdents. Toward • Jh encourage a continuing dialogue with the entire 

this end, therefore, the puhiic schools maku the community, making every effort to communicate needs 

foHowiui* commitments to the citizens of Montgomery and achievements, 'and to he responsive to the needs 

County: ^ and aspirations of the school commhnity ' ^ 

• Jo attract and retain the most qualified and hest • To utilize faciUties and staff, in cooperation with 
trained staff possible through dynamic programs of other af^eneies, in the development of preschool 
recruitment, supervision, and continuini^ in'serviee community school, and adult education programs that y 
traininii and staff development o^^ will meet the continuing educatiorial needs of all 

• To de velop an d in \p I em e n /, a c • o n ipre h ensive and flex- citiz ens 

ihle instructional program to achieve the aforefnentioned • To provide an accountability procedure for inform- 

^()al'i and to provide the facilities, njaterials, and e in^ county citizens of the objectives and costs of 

nwnt needed t(^ enhance the effectiveness of the pro^^^^^ their school system and of reporting periodically 

• To- evaluate the effectiveness of the instructional on the educational investments niade with their tax 
p rogra m con i 7/ u oiisly , and regida rl\ ■ repo rt the fin d inf^s dolla rs . 

to studentx pan^nt^, staff, and the community • 



Sociai Studies Program-, Grades K-8 

Point View 

Social sluciics iis a field of iiuiui.ry is jlic crcaiii^n ()f hisiorians. S()t;iiil scientists, and etiueators. It is, [Kuwever. equally 
the [^nulucl many diverse ciiUural forces: ami ii has fiihctionetl as a mirror c)f s()eieiy. The following defitiition for 
soeial studies has been used as a luisis for the social stiiciies program in Ciracies K-8: n 

• Si»cini studies is an integration ol" experiences and kiiowlctlge about human relationships (ierived from history and 
t^^ic social sciences and identified fi)r the purpose of ciiizenship education. 

Citizenship education is defined as activities that help students (a) develop an appreciation for the demcxrratic 
process by engaging in it; (b) become aware of the struggles, shortcomings, and successes that Americans have 
expierienced in making demc^cracy a reahty; and (c) recognize and resolve critical issues and problems. 

l ive assumptions impbcil in this staled definili(Mi of social studies scr\'e as the raticmale for the K-8 prograni: 

• I he social studies program should provide instruction which will help students develop a broadly defined concept 
oi' citi/enshif). Vhc purpose of social studies instruction is to provide activities which help learners to deveU^p 
kncnvjcdge: attitudes, and skills necessary for the practice of effective citizenship, 

• History ami the social sciences are the fields of learning from which the social studies objectives arc derived. 
Ap[)reciation for these fielils of incjuiry is a clesirable c)Utcome. 

• I'.xperience is an important part of the social studies curriculum and should be integrated with scholarly 
knowledge rather than being separated from it, 

• I'he fiuindations of ilenu^crat ic sociclies are based upi\n jusi relationships between individuals and institutions, All 
indivitluals shoukl l^e given decision-niaking opportunities to establish just relationships in both their U^tnl milieu 
aiul the broailer ilenK^craiic society. Respect for different beliefs and ideas, respect lar accuracy of infc^rmaticui: 
anil the ability \o suspend judgment and think critically will enhanee these relationships, 

• The area of human ralationships provides a niajor organizational criterion fc^r the selection of content and skills 
which will reflect ^lC*^^S*s commitment to multiethnic education arid a Uv^nscxist presentatitm of the curriculum. 

The MC'PS social studies program, K-H. is tlesigncd around a sequence on •exparidihg horizons.'' This design begins 
with the student s immetliate environment and expands into the community, state, nation, and the world, developing 
a ulidud perspective. The program provides activities w'hich help learners Id develop the knowledge, ii^ti^udes. and 
skills necessary f(^r effective citizenship in our democratic society. Through the integration of contetii^ attkadinai; 
ami skill objectives, the program shows the interrelationships amcmg the physical: cultural, and global environments 
in which people live. The structure of the program enccuiiages various approaches/strategies which allow for 
differeiuiateil instruction. 

The S(^cial stuiHes K-.S program is described in nine separate instructional guides that correspond to grade levels: - 
I\ach guide is organized into/units which support the central grade level thenie, identifying the required ovx^rall tc^pic 
()f study for that grade level. I-.ach theme c(^rresponds to a grade level. A unit focuses study upon otie aspect ci the 
graile level theme, it c(mtains instruciicmal and performance objectives, suggested activitie^s, inf(umal classroom 
assessments, ami rescnirces. 'There may be three or four units to supp(^rt a particular theme: Below are the themes 
■and uniis for each le\el: 



Grade 
K 



I heme 

About and Ar(Mind NK 



C'lMnnuinilios. Lt^cal and NaticMial 



C(unmuniiies Ar^uind the Worlcl • ^ 



Dnil 

AlioHt Mc 
Ab(Hit Sch(KW 
,^b(Hit Families 

People Need FochI, 
People Need Clothing: 
Pcc^ple Need Shelter. 
Prcniucers and Cc^nsuniers 

Our Comniunity 

Many Kinds of Communities 

Many Communities — One Nation 



Natural Regi(ms Around the World 
People in Communities Around Ih'e Wc^rld 
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Unit 

A History of Maryhirul 

/V McMropolilan Stiuiy: I Iil' Washinutoii 

fyletropolitan Area 
Maryland Today 

Opening a New \Vorld 

Thirteen Colonies Beeoiiie a Nation. 

Westward Movement 

Ancient Mediterranean 

Civili/atioiis: Huypt, (i recce; atul R()nie 
Afriea 

1*11 rope 

USSR 

Asia 

Pre-Coltinil^ian Anicriea 

Latin America 

Native Anierjeans 

Canada and the United States 



By its very nature, the contend of social sludics is subject t^o chungc and reinterprcfation. Discoveries and ♦ 
technological changes reciuirc conlirtuai modifications of content and chissroom instruction. Teachers should use 
current events as a vital and continuous pan of the sociai studies program. Current events serve as a vehicle to view 
change, to relate the past to the present: and to hypothesize about the future; and they serve as a vehicle for 
understanding and interacting with the complexities of modern society. 

bescriptiph of Program 

The sociai studies program empl(\vs \n interdisciplinary approach which combines concepts fmm 'history, 
geography, and the other social sciences. The concepts appear as ohj^^ctives, serving as organizers for the 
instruction. Instructional objectives are general statements of what the student should attain. These objectives are 
included in MCPS curriculum guides appropriate to the subject offering, grade, or age level and represent the 
purposes of instruction appropriate for all students. - 

Traditionally, si)cial studies has been viewed as the ctirricular area which has the major responsibility for developing - 
those attitudes and uriderstandings of social, economic, and pohtical institutions that will foster a democratic way of 
life. In addition, a strong social studies program can help develop positive attitudes toward justice, human dignity, 
-equal opp()rtunity: an^l pluralism. Positive attitudes toward human dignity include appreciation for the work ethic, 
pride in success: and striving for success in work. ^ ' 

A factual knowledge and understanding of our past and preseiit^is essential to making decisions about our future. 
The social studies program identifies skills in lime and chronology, map and giobe use, and problem solving in order 
lo deal with new situations and problems. Thus, a student will be able to select an appropriate technique or .skill and 
apply the data not only to social studies content but also to everyday situations. - 

\s stated, the purpo.se of .social studies instruction is to provide activities which help learners to de^^'eiop knowledge, 
altitudes, and skills necessary for the practice of effective citizenship. Throughout each ^rade level there are"' 
objectives which require student.s to think critically. It is the intent of the Instructional and performancfe objectives • 
and the questioning strategies and activities included in the instructional guides to have students use higher levels of 
thinking skills. The objectives require students to perform tasks using critical thinking skills as early as kindei^arten,, 
anti first grade. At these levels, Tor example, students ''differentiate between:" "give reasons for," *1dennfy factor<(^ 
which influence," and 'compare and contrast." By Grades and 4, students are asked to ''predict the effects of," 
"give geographical reasons why," and "identify reasons for," Examples for Grades 5-8 include "examine reasons for," 
"identify strengths and weaknesses," 'analyze relationships " "a.ssess the effect of," and "predict future. . , ." 

The activities in the .social studies m.structional guides serve as vehicles for the apphcation of basic skills. The use of 
reading and language arts skilLs is essential for the study of the content for social studies. The student is required to 
apply the skills necessary in understanding word meanings: to utilize the skills necessary for effective use of a 
textbook: and to interpret, analyze, and synthesize information as well as to evaluate print and nonprint materials. In 

7" . • 

^ i 



(irudc 

A 



I heme 

Marvhind 



I iiiiied Stales Suidies 



NN'orld Studies 



7 . 



World .Studies 



\ VVorkl Siudles 

\ 



o . . 
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ati(jitiu!i. ihc instriiL-tit)iial program uiili/es library media skills in the understanding anjd application of knowledge. 
I here are many activities lhal recjuire studenis to do research, using sijch skills as Ipcatirig information, taking notes, 
and (organizing data. Sources used (t^ research topics As we!! as those used in daily instruction should include the 
newspaper. TV. and radic^ along with other print and nonprint maf ^rial.s. Students present their findings orally and 
in writing. 

h^aeh s()cia| studies unit has activities on time and chronology, map and gjobe skiHs; and problem solving integrated 
where appr()priate; Specific insirciclicmai (^bjeclives have been written for map ami globe use and time and 
chront)iogy: : 

Cierierai jhformaiiori 

Kelaliiiifiship.s lo Other Programs . 

Sc^cial studies prograni aciiviliL-s serve as a vehicle for the application Of basic skills in reading/ language arts and 
iiiathematic.s. I hrough activities relaieii to social studies, the teacher also prcn'ides opportunities for students 
integrate science, career ecliicalioh. f^rivjecl Basic competencies, and health-related materials. ^ 

Reading/ 1. an^uuj^c Arts and Social Studies, K-S 

\ hc reading listcniiig ohjcciiVes in narration and expt^sitiori can be laiight in ci>njunction with the instructional 
objectives of (he K-K si^cial studies pri^grani. The reading/listening objectives are interided to help the student read 
the basic forhis of disccnirsc through which irifc^rniaiion al^out social studies is conveyed in textbooks; iradebcuiks, 
jtuirriafs. anil laboratory rcpc^ris. Reading/language arts units in narration and expcxsiticm were devclopccl using 
social studies grade level ihcnies; (See Proi^mm of Stitdics. f'n^ii.sh/ Lani^uai^i' Arf.s. K-iS, Parr L Rcadini^ and 
Ivistcninii. ft>r grade level (objectives.) 

Mathematics and Social Studies. K-S 

Skills activities that arc conim^on to mathematics and social studies are included in the social studies instructional 
guides at appropriate grade levels. These acti\'itie.s supplement ancl reinft^rce the use t^f mathematics skills while 
devcio[)ing social studies ciMicepis. 

Science and S(>cia I Studies, K'S 

"I he K-S science [^rograrn leaches stutlents ahotii their environnieni through observaticms and interpretalicm. Tc^pics 
emnmon to science anti social siutlies arc included in the social studies instructional guides at aj^prc^priatc grade 
levels. These topics incluile ftnul. shelter, erivironhiental factors, simple machines, and technology. 

iJhrary Media Research and dnttmunication Skills 

The use lU' riicdia research arid ct wnmiinication skills is vital to the instructional prt^grani. The K-8 social studies 
priograni utilizes media skills a.s vehicles xo accjuiring and applying knowledge. Activities in. the instructional guides 
allow students to practice and use: ^ - 

• skills neeiied to locate ^'esources 

• skiHs needed to find information within selected resources 

• skills needed to communicate and preserit ideas in both audits and visual formats (See MCPS Instructional 
Objectives for Information Retrieval and Media PrcKluction. 1*^)78.) ^ 

Project Basic and Social Studies, K^S 

Through Project Basic, the Maryland Stale Boardof Education has established objectives in the areas of Basic Skills 
arid Life Skills. Basic Skills are in reading, mathematics, and writing; Life Skills are in citizen.shrp. .survival, wc^rk, arid 
arts/physical education. The c^bjeetives ^f the Basic Skills subjects and those of citizeriship. survival, arid work were 
included in the curriculurii of every Maryland public school beginning With the 1981-82 .schcu^l year. Objectives in the 
area of arts/physical education must, l^c iriclucled beginning with the 198.^-84 school year. 

The compelency-bascii aspect of Project Basic recjuires that every .student, in order to obtain a high schobi.diploma, 
demonstrate competency by. examination in each of the Basic Skills and jn the area.s of citizenship and survival. 
Maryiaml educational bylaw has already established the Maryland Functional Reading Test as a reading requirement 
for all ni^nhandicapped studenis graduating in June 1982 and thereafter. See Project Basic for Evcrvone: 
Ittiplenwniaiion Gia'delincs for Han< lica/^^^ for requirements for handicapped students. Other bylaws will 

establish the gratluaii()n conipeicnc / requirements in the remainirig areas. 

Most of ihe Project Basic competencic; have been a part of the MCPS curriculum. However, it is now additionally 
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ihifn)ilaht In ensure iHai ihc MC'I'S curricaliirii pnivide opportunities for all siucients develop and demonstrate lili 
of ilie i^rojeei Hasie t i j^eiencics. Hach of the requir-cd siihjcci areas contributes iii a Mpecified manner to this itUal 
effort. \ \u: si^cial siudirs program. K-H. conirihuies in many ways; but most specificaily, ii provides iristriiclioh in the 
Project FUisic objectives listed below ai the ^rade level ih which they are nicest directly addressc^i. The f^rojecl -Basic 
ob)eejive nuniber in parentheses permits location of the objective in the state's Dechired C'onipetencies Index and 
Pnjjecl fiasic instruction guides. , y. 

Kiiulergarteii • Surviviil 

(live exaniples of how an individuals persoiui! behavior affects the behavior of 
others. i2.5. 1.^^l 

( ;racie Wnrfd of Work 

Identify employers aiui job o[)portuni{ies in (he local and sarroundiiig communities. 

(Jrade 4 World of Work 

Identify the skills, know ledge, and training required for major occupaticmai 
categories: (4. 1 , 1 : 14) 

(iradeV World of Work 

Identify the advantages that iiulividuals can derive froni work. (4.1.1.1) 

( iradeS WoHd i>f Work < 

Identify ways to enter the world of work. (4.1.1.9) 

Identify educational of)portunities available in selected careers. (4.4.1.6) 

identify the skills, krum' ledge, and training rec|uired for major occupational 
categories. (4. 1 .1 .14) 

Career iulucaiion and Social Studies K-S^ 

( areer education is a continuing educational process used by school and community to provide and assist all 
individuals with op[)or(unilics to dt'vt'lop self- and r<in'er awarcfU'Ss : explore a varwty of earc'er options: tuuLelioose 
and prepare for appropriate', satisfvi-fi^. and patent ially e/iant^in^ earners. 

Infusing career education (objectives into the social studies instruction as designated is the responsibility of ever)' 
teacher. The maleriais have been developed cooperatively by social studies and career education staff to help 
teachers facilitate this infusion into the K-H social studies curriculum. The objectives appear in each curriculum 
guide as appropriate. 



Career Kducutioh Instructional Objectives in 

:^klndergarteii 

Show *?videncL* of sclf-unticrstamliii^. 

■'7\^7miinc iniercsts, al^ililics, and values. 

Dciiujiisirate Mow sati.-.tiiction can be tierivetl from a 
prtuiiic l one makes or a service one jlrtnitlcs: 

Atuily/e how work conlrihiiles to social neetls. 

i-:xamine (Occupations within the scfiooj and the local 
C(Mnnuinity through ofrservations of individuals in 
careers that reiale to idcntificti interests.; 

First Grlidc 

Dctcrninic occupations that fulfill personal and social 
needs. 

Second (Fradc 

Describe wjiys in which society depends on unique 
charactLifisties (of irulividiials. 

•beterniiiie jobs necessary \o maintain a ctMiununiiy. 
Deicrniiiie sources of stereotyping^. 
Third Grade 

F.xaniine interests, abilities, and values. 
Fourth Grade 

I)cterinine ttuit inciividuals h.ive tmique characteristics. 

Describe ways in which society depends on unique 
chiii'acteristics of inilividuals. 

Determine factors which influence career options. 

Determine ]obs necessary to maintain a community. 

•Analyze the skills required for certain jobs. 

Dem<)ristrate a knowledge of eniploynient trend.s. 

Identify some jobs available today that may not be 
available in the future. 

Describe how work can inflncnce'a person's feeling 
about himself/herself: 

Analyze how work contributes to .social needs. 
Determine sources of stereotyping. 
Fifth Grade 

Show evidence (^f self-understanding. 

Describe social forces that have influenced the labor 
force. 



Social Studies 
Sixth Grade 

Define different work value systems and contrast 
these with a personal work value system; 

Dehion.straie how satisfaction can be dei'ived from a 
•protiuct one make^^ or a service one provides. 

Identify some jobs available today that may not be 
available in the future. 

Seventh Grade 

Define different work value .syst ^ms and contrast 
these wiih a personal work value system. 

Determine jobs necessary to maintain a community. 

•Describe how* work can influence a person's feeling 
about himself/herself. 

Analyze how work contribuies to social need.s. 

F*]valuate how a career choice can affect life style. 

Determine that changing job characteristics may 
require retraining. 

Eighth Grade 

Describe wnys in which society depends on unique 
characteristics of individuals. 

Define different work value systems and contrast 
these with a personal work value .\ysterr. 

Analyze the skills required for certain jobs: 

•Analyze why retraining may be nece.s.sary at different 
intervals in one's career. 

Identify some jobs available today that may not be 
available in the future. 

Determine occupations that fulfill personal and social ' 
needs. 

*Relate education and training to employability. 

Determine that changing job characteristics may ■ 
require retraining. 



•This vihjcctive is paired with a closely related Project Basic *i\Vt)rld of Work" objective. 
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IVIC PS ihslfuctiofiai Guides and Related Materials 

inslrnciunial piiiclfs ami aHaUvi. teacher support niatcrials arc revised pericHlieally. Instruelinnal i^iJiii^"^m'«v '^<^' 
obiainetl from the Division of Supply Management. Related materials may beohlainecl from the subject coordinator. 

Inslriielioiial (^iiUles 

(pradc rille 

K Aiu)ui Around Me 

I Peoj)le 

f (;'()n^niuniiies. Local and National , * 

^ Communities Anuind the VVtirld 

•j Maryland 

.S iJiiitetl Slates Studies 

(> VVorIti Studies; Ancient Mediterranean Civili/.ations and Africa 

7 World Studies: Hurope, Soviet Unimi, and Asia 

S World StUtiies: Pre-Columbian America. Latin America. Native^.Americans, and Canada and L'nited States 

keialed IVIatcriai.s 
Rationale fcSr Social Studies 
i3elineatiwn of Objectives by Cjrade Levels 
Annotated Bibliographies. K-H 
Map and Globe Ctmtinuum Chart and Manual 

Approved textlx)oks for the social studies program are lisjed in the A/C/'S Tc^v/AooA' List and Srcondury 
Tc'xthnok List. Approved film.s arc listed in the MCPS Film Catalog. 

Pmfcct Basic Instructional Guide: Volume II - Survivai Skills. MSDE, 1980. Social Studies K-8, Prniec^ Basic 
Instructional Guide: Volume IV - World of Work. MSr3E, 1980. Social Studies K-8. 
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iHiils tok iis t)n (fit* c hilli s iiimK-ciKil'.- \ :\\ liUiinn'iK aiul l.t\ llu- iwuihl.iiiv.ii K-i !iu; .c .piriu c 
for sov ial siihiics K ."S I he prnfiani i-. of LMiii/t'tl around ihirc re iii r .il nnn > Mr M^-iW 

I anullL's: 






llpoft compicUt>ii t)f (iu- iiiiil Al)ou( Mr, itu' i.lnKl stuail i 



• i'xplairi wliai makes iiuliMiiiials uniquf 

• rrcouiii/c siinilaril iL^s hclwcL*n himself fuasclt aiul .'ifM. i^ 

• idcriiiiy ways ill whicfi pct)plL- chariuL* o\L'r (ii^ 

• assinnc personal resp(>nsil)ilit y for fiinrsclf hrrs'.-l! nul nthrrs 

• identity ihe ways in wfiieli one learns 

• ffiiiieale uavs jn wfiieli eliniaie .tlteeis ru-i iple 

l^nit 2. About School 

Upon etinif)letion of 1 fu' nnii AhoMl Seluuil. the eliiM slioiiM hr a\Ac 

• cleserilH' ilie phvsieal envirt)nnu'nt <if ihe seliool 

• cleseril>e the different jobs essential to seHotjl t>peralioii 

• Llenu>nslratc responsil>ilily ft>r ifie sehool en^ ironinLMii 

• identify priiL'tiees v\hich promote the lieaitfi and safety of Imiiselt hersell and oihets 

• t;i\.'e examples of [lov^' an iiidividuars personal behavioi affi-els tfie tn-ha\h>t i.i uniris \: 

Unit About Families 

Upon eomplclion t)f tfic unjt Altoui F-'amilics; tlie eliild slionUl Ir' afilc (o 

• dcserihc charact eristics c)f family grc)ups 

« identify ways in which members of families satisfy their needs 

• (Jcscribe ways that farnily members work witfiin/oiuside tlu' home 

• understand how pe(.)ple In families can ct)n^,cr\'e encri»y 

IVlap and Giobe Skills Objectives 

By the end of kinderi^arten. the child should be [ibi ' to [)erh>tni the toll.r.unii nunnnai skil]^>. 
Location 

• derrioi)stra(e the meaning e»f here anci rhc/t' 

• derritinstra'te the meaning cM* n\ -^^r and unilrr 

•Prt>jcct Fiasic Objective 
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• dembristrate the meariihg of above and below , 

• demonstrate the meaning of forward and backward \ 

• demonstrate the meaning of toward and away from 

• drieht himself/herself in relation to the environment 

liepresemaiion 

• recdghize objects which represent ideas iti the immediate environment 
• . deitioristrate that pictures or symbols can represent real objects 

• recognize tfiat color may be a symbol of water 



Spatial Relations 

• demonstrate the meaning of up and dqwn 

• demonstrate the meaning of hipi and low 

• demonstrate the meaning of near and far \ 

• categorize places in the school environment that illustrate the meaning of up and down\ high and iow, near and jir 

Tim^ uiid Chronology Skills and Objectives 

By the end of Kindergarten, each child should be able to perform the following miourial skills: 

• compare arid order by time (before, after, earlier, later) 

• ideritify the correct hour on a clock 

• name days of the week in order 

• illustrate a sequence of personal experiences 

• indicate sequence and chronological order by using ordinal terms (1st, 2nd, 3rd, 4th) 
Reading and Critical Thinking Skills 

See Kindergarten objectives: Program of Studies - Reading and English Language Arts k-8, Reading and Listening; 
Librai^ Media Skills 

See Kindergarten objectives: Instructional Objectives for Information Retrieval and Media Production, 1978, pp. 
3-5, 8, 10, 
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Grade 1 
Theme: People 

Overview 

The first grade social studies program actively involves children in learning aboat hamaii needs for food, clothing, 
and shelter and develops understanding of basic economic concepts, ''People Need Food*' introduces ways by which 
people of different cultures/national origins meet their need for food. Origins of foods, dietary customs, and 
availability of foods are the focal topics. Children are given first-hand experiences with a wide variety of foods. 

"People Need Clothing" focuse.s on the impact of cuiture and environment on clothing needs: Seiection of clothing is 
considered from the perspectives of appropriate dress for specific weather conditions; seasons of the year, and 
environmental conditions as well as national cr traditional dress worn by members of different culture groups. 
Modern clothing production is explored and compared with that of the past: Emphasis is placed on the steps in the 
production process; and information is presented on the workers; tools, and machines utilized in the process: 

"People Need Shelter" focuse.s on proteciibh in the natural environment. Children trace the construction of shelters 
and explore how all .shelters change the natural environment. Emphasis is placed dri utilities as energy'sources and 
on the need to conserve this energy for future use. Good health and safety are concepts introduced as a part of the 
niaintenance of shelters: 

The last unit. ''Producers and Consumers," is organized around basic economic concepts. Gdod§ and services and 
the choices people make to satisfy their need.s arid wants are expanded. Various mediums of excharige and the 
irilerdependent roles of buyers and sellers are explored. Focu.s i.s given to advertising and its impact on the 
decision-making process regarding the purchase of goods arid services. 

Opportunities are provicled for direct learning experiences dealing with specialization and division of labor. 
Emphasis is given to the impact of technology on mt^dern production and the environment. 

Units 

Unit /. People Need Food 

Upon cOnipletion of the unit Pec^ple Need F^'^c^od. the child should be able to: 

• explain why people need nutritional f(M)d 

• trace the production of ftVod ' 

• indicate how people obtain the food they need 

• indicate how people of ojher cultures r^V have different methods of food selection and preparational traditions 

• identify factors which influence food sefeit^on 

Unit 2, People Need Clothing 

Upon coriipleiion of the unit People Need Clothing, the child should be able to: 

• recognize that people's use of clothing is influenced by culture and environment 

• describe how clothing is produced 

• indicate how people obtain clothing 

• identify ways people can care for their clothing 

Unit ^, People Need Shelter 

Upon compleiiori of the unit People Need Shelter, the child should be able to: 

• recognize that people's use of shelter is influenced by culture and environment 

• describe how shelters are constructed 

• explain the use of utilities iri shelters 

• identify ways people can care for their shelter.s 

Unit 4, Producers and Consumers 

Upon completion of the unit Producers arid Consumers, the child should be able to: 

• identify factors which influence the choices people make when they buy goods and services 

• describe way.s in which people provide goods and services in order to obtain money 

• explain how divisions of labor and specialization affect producers and consumers 
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• identify the uses of money ♦ . 

• Indicate ways people may change their natural environment as they produce goods and services 

Map and Globe Skiilis Objectives 

By the end of Grade i, the child should be able to perform the foilowing minimal sklHs: 
Location 

• locate designated areas in the school erivirdriment 

• demonstrate the meaning of the ierm opposite 

• derhdnstrate the meaning of r/^/z^ and /^/f - 

• explain with directional words how to get from one place to another in the school environment 

Representation 

• .identify by syrnbol on a map certain designated areas in the school environment 

• construct a simple map with appropriate symbols of the school environment 

^Spatial Relations 

• demonstrate that up is away from the surface of the earth, and down \s toward the surface of the earth 

• demonstrate the meaning of distance between two points 

• measure distance between two points using nonstandard units >, 

• demonstrate that models represent real objects 0 

• compare distance between points in the school environment 

• compare several routes between two points in the school environment 

Time arid Chronology Skills and Objectives 

By the end of Grade I, each child should be able to perform the following minimal skills: , 

• read time notation to five-minute intervals 

• identify day, week, month oVi calendar ^ 

• name the months in sequence 

• identify dates or special events on a calendar 

Reading and Criticai Thinking Skills 

See Level 1 objectives: Program of Studies - Reading and English Language Arts,K-8, Reading and Listening, 
Library Media Research Skills 

See Grade 1 objectives: Instructional Objectives for Information Retrieval and Media Production, 1978, pp. 3- 
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Grade 2 

rheme: Communities^ Local and National 



Overview 

The second grikde social studies program focuses on the characteristics of raral, saburban; and arban communities: 
These communities arc seen as being dependeni upon one another, thus creating a larger community — the United 
States. Hmphasis is piaceci on the contributions made by peopip of various ethnic and cultural backgrounds as well as 
the rights and responsibilities of individuals within a community. 

The iriirtHlUctory unit, "Our Community/* defines the local cbmrnuriity as a group of people living in. a specified 
location, which may be urban, suburban, or rural. The cbrrimuriity is seen as providing many goods and services; biil 
at the .sanie time, it is dependent oh other cbrtlmunities for some of its needs. Development in transportation and 
communications is explored to show the benefits to individuals aiid to the corrimunity as a whole. Ways in which the 
local ct)mmunity pays tribute to the skills and contributions of its citizens are also highlighted. 

"Many Kinds of Communities" emphasizes three distinct kinds of communities — urban, suburban, and rural. 
Students rccogni/.e their local community as one of these three kinds and compare it with the other two types of 
communities. Diversity of population;employment opportunities, and the uniqueness found in each community are 
examined in detail. The provision of goods ijnd services and the linkage between communities by transportation and 
communication systems are studied. 

"Many Communities One Nation" focuses on the geographical, political, and cultural background of the nation: 
The United States is viewed as a large community composed of many urban, suburban, and rural communities, each 
having unique characteristics. The unit places emphasis on the democratic form of government based on individual 
freedoms and responsibilities; the diversity in ethnic and cultural backgrounds of the population; and ways in which 
the country, its people, and special events are honored and celebrated. 

Units 

Unit L Our Community 

tJpi>n completion of the unit Our Community, the student shouid be able to: 

• describe the characteristics of bur cbmmunity 

• identify oUr community Workers and the goods and services they provide 

• identify employers and job opportunities in the local and surrounding communities (4::1:1.7)* 

• identify the forms of transportation and communication available in our community 

• describe how our community is changing 

• Indicate ways in which pei>ple in the community honor people and their skills through special events 
Unit 2, Many Kinds af Communities 

• tJpon completion of the unit Many Kinds of Communities, the student should be able to: 

• identify characteristics of urban communities 

• identify characteristics of suburban communities 

• identify characteristics of rural communities 

• explain how transportation and communication link urban, suburban, and rural communities 
Unit i. Many Communities — One Nation 

Upon completion of the unit Many Communities — One Nation, the student should be able to: 

• describe the characteristics of our country 

• identify the characteristics which make the United States a democratic nation 

• recogni/.e the United States as a home for people of various ethnic and cultural origins 

• identify the significance of special days or weeks designated to honor our country, its people, and .special events 
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•Project Basic Objective 
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Map and Globe Skills Objectives 

.By the end of Grade 2,' the student should be able to perform the following' minimal skills: 
Locdtidn ^ ""^^ 

• recognize landmarks in the immediate environment 

• locate^the North and South Poles on a. globe 

• indicate that north is toward the NortR' Pole and south is toward the South Pole on a globe 

• identify the cardinal directions 

• identify the cardinal directions on a globe 

• identify the cardinal directions on a map 

• locate North America on a globe 

• locate North America on a map 

• locate the United States on a globe 

• locate his/her horhe state on a United States map 

• follow a route between two points, using cardinal <directions 

• describe a route between two points, using cardinal directions 

• describe the location of his/her home slate on a map of the United States, using cardinal directions 
Representation 

• show th*a the globe as a sphere is a symbolic representation of the earth 

• locate lafid and water masses on a globe 

• show that maps are symbolic representations of the earth 

• iocate iand and water masses on a map 

• compare a globe and a map as symbols of the earth 

Spatial Relations 

• rneasure the distance between a series of points, using nonstandard units 

• measure the distance between two points on a map, using nonstandard units 

• show high and low places on a raised relief model 

• compa.-e several routes to and frbi i nome - 

Time aiid Chronology Skills Objeclh\:3 

By the end of Grade 2, each child should be able lb perform the following minimal skills: 

• state the relationships of day to week to month to year 

• construct a time line of personal experiences 

• construct a time line of histprical events 

Reading and Critical Thinking Skills 

See Levef 2 objectives: Program of Studies — Reading and English Language Arts K-8, Reading and Listen 
Library Media Research Skills 

See Grade 2 objectives: Instructional Objectives for Information Retrieval and Media Production, 1978, pp 



Grade 3 

Theme: Communhies Around the World 



Overview 

The ihirii graile social stutiics is organized aroand ihe concepts of culture and community: Culture, one of the most 
imporiant social sUiiIics concepts, is iniroduced and taught in a wt^rld setting; The concept of community, 
iniroihiccd in (Jrade 2. is exiendeti lo specific locations in the world. / 

Through ctmiparative studies of selectetl vv.^rld communities, students learn that all people have basic needs — 
human. s()cial, and ectnu^mic — which are met in a variety of ways. Student.s cpritiriue their exploratipn of the impact 
of the physicai envircmmcnt on the development of a particular society. Three communities studied in depth, in both 
ihe prcscni and the past, illustrate simpie and complex patterns of living in different physical environments. 

•Natural Regi(ms Around the World" deals with the natural region.s of the world and -the characteristics of each 
region. This curriculum is t^rgani/.ed around a four-category regionalization of the earth: tundra, desert, grassland, 
and forest. It is .very impt^rtant ft^r the teacher to help students understand the characteristics of these regions as well 
as alterriadve ways to .separate the earth inio regions. 

l-xtensive work on map and gU^he skills should be pursued in the first unit, the t)bjeclives being met through a variety 
of map anii globe acliviiies. By linking .skills to specific content objectives: teachers can help students learn to use 
map and globe skiMs lo gather information. /•Pet^ple in Communities Around the World" provides strengthened 
unilerstanding of other j^et^ples anti their traditions and aspirations. Illustrative units can provide many opportunities 
for students to study other cultures and value systems in t^rder to broaden their understandings of the notions of 
justice, ctjual t)pport unity, human ciigniiy. aiui pluralism. In addition, students have many opportunities to practice 
pro[)lem-solving and map and gU^be skills. 

l/nir L Natural Regions Around (he World 

lip<m C(UiipleticHi of the unit Natural Regions Artuind the World, the student sht^uld be able io: 

• identify characteristics of each of the world's natural regions 
Unit 2. People in Communities Around the World 

Upon completion of the unit People in Corrimuriities Around the World, the student should be able to: 

• identify the characteristics of selected communities 

• indicate how the natural environment has inifluencjd the way people meet their needs 

• identify characteristics of family units in selected communities 

• differentiate between contemporary and traditional patterns of living 

• indicate how modem technology has changed the way people live 

• compare ways by which people satisfy their needs 

• identify ways in which communities have adopted ideas ana technology from other communities 
IVlap and Globe Skills Objectives 

By the end of (irade ^, the student should be able perform the follcnving minimal skills: 
Location 

• locale the FujUaior on a globe 

• li)Cate the BqUatc^r on a wc^rld n1ap 

• identify Nc^rthern and Southern Hemispheres in relation to the Hquator 

• locate the Prime Nleridian on a globe 

• ii^cate the Prime N^eridian on a wc^rld map 

• iilentify Rastern and Western Hemispheres in relaticm to the Prime Meridian 

• tie t ermine the cartlinal directions by using the North Arrow on a map 

• iiientify the intermediate directic^ns 

• identify directions by using a compass rose 

• identify ihe intermediate directions on a map 

• conipare places oh a globe in n^lation to the North and .Sc^uth Pc^les 
> distinguish the hemisphere in which places are k'icated 

• construct a compass rose u.sing cardinal and intermediate directions 

• orient a map, using a compass rose 
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• iclchiify ihc (jircctioris from one pjacc to another bri a map. using cardinal arid intermediate direcUons 

• icleriiify tHc dirccliiins from one place to another on a globe, using cardinal and intermediate directions 

iiepreientation 

• identify the difference between natural arid cultural features * » .. 

• use symbols from Key/Legend to identify places on a map 

• name arid ideritify the coritirients arid oceans on a globe . . 

• riarrie and ideritify the ccjritirierits and oceans on a world map 

• ideritify the symbols for political bouridaries 

• use political bouridaries to identify specified locations on a map 

• construct a key to explain a map * 

• distinguish between natural and caltaral features on a map 

• distinguish between the continents and oceans on a globe 

• distinguish between the continents and oceans on a map 

• compare the size and shape of selected areas on a globe 

• compare the size and shape of selected areas on a map ' : 

• describe the earth based on information obtained from a globe 

• compare the advantages and disadvantages of showing data on a globe and on a map 
SpaiTdl Retaiions 

• ^sItow high and low elevations on a raised relief map 

• explain verbal scale 

• explain linear scale _ _ * 

• compare the distance between points on a map using nonstandard units 

Time and ChfSijojopy Skills Objectives 

Fiy the end of (Jrade the student should be able to perform the following minimal skills: 

• read and write time abbreviations (a.m., p.m.. iir.. yr.) 

• idenlily the months of the seasons of the year - 

• describe family histories in terms of generations 

Reading and Critical Thinking Skills 

See Level 3 object ives: Program of Studies — Reading and English Language Arts K-8, Reading and Listening. 
Librury Media Research Skills 

See (iradc 3 objectives: Instructional Objectives for Information Retrieval and Media Pro 'uction, 1978, pp. 3-1 
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r Grade 4 

Theme: Maryland 

Overview . ■ ■ 

Maryiaiul is (he hnsic stibjccl k\r Si^ciul stadies.al Grade 4: There are three units: A History of \4aryland; A 
Mc(n>p<')ii(aji Sttuiy: The Washington Metropolitan Area: and Maryland Today. The year\ program is designed to 
provicie students with a historical hackground. a ideographic perspective, and the cultural characteristics of their 
' state: THc cohnibutions to American life by Marylanders from a variety of ethnic and cultural backgroimus is a 
visible part of the study (^f Maryland. 

**A History of Maryland** begins as^udents examine the lifestyle df the Arnerican Indians before the arrival of the 
Kuropcari eolonisis. An analysis is hnade of the motives for, colonization, the . colonization process, and the 
characteristics of Maryland as a colony. The impact of the American Revolution on people living In Maryland is 
studied, vvith emphasis on, the events which illustrated the larger issues both before and during the war: The 
development of Maryland as a state is traced in terms of economiCv social, and political aspects: The Civil War is 
examined through political is.sUes. A survey of those economic and social changes which occurred in Maryland 
between 18.S0 and l^KK) provides information concerning the influence of the roles and contributions of men and 
wohieii from a variety of cultural, ethnic, and rricial origins. 

The second unit is a case study which focuses on the Washington Metrt^politan Area. Initially, the general 
characteristics of a niciropoliian area are explored. The features of the Wa.shington, D: C metropolitan area: and 
sfnxilically .Montgomery County, are < xamir.ed and compared with those of another meirc^politati area: The area is 
c \;. mitred further in teriiis of work opf,ori Unities, availability of goods and services, and the variety of people livmg in 
'the area arul how lhe\ preserve Iheir dlfrerenl ethnic and cultural heritages: The unit concludes with a ccmiparativc 
simlv of other nieiropolitan areas in the United States' rmd the effects on these areas of advancements in technology. 

".Maryland Totiay.** the third unit, is organized around the geographic characteristics, environmental concerns, and 
the cultural heritage of Maryland*s people. Emphasis is placed on the significant contributions that Maryland men 
and women representing a variety of cultural, ethnic, and raciaborigins are making in numerous fields of endeavor in 
Maryland today. ^ ^ 

Units 

Unit /. A History of Maryland \ 

Upon ccmipletion of the Unit A History of Maryland, the .student should be able to: 

• de.scribe how the Native Americans in Maryland lived prior to the arrival of the Europeans 

• explain how Maryland was colbhize'd 

• describe various lifestyles in colonial Maryland 

• trace the .seiiiemerit of Maryland's western frontier 

• describe how the War for Independence affected the people living jn Maryland 

• trace the history of Maryland as a state", emphasizing the political social, and economic development of all groups 
of people from 1787 to 1850 

• describe the role.s played by the men and women of Maryland in the effort to abolish slavery 

• indicate economic and social changes in Maryland which occurred between 1850 and -1900 

• identify the role.s and contributions of men arrd women repre^^enting a variety of cultural, ethnic, and racial origins 
Unit 2, A Metropolitan Study: The Washington Metropolitan Area 

Upon completion of the unit Metropolitan Study, the student should be able to: 

• identify characteristics of a metropolitan area . 

• indicate kinds of work opportunities found in a metropolitan area 

• identify the skills, knosvledge, arid trainirig required for major occupational categories (4.1.1.14)*, 

• explain how people in the Washirigtori metropolitan area obtain the.goods and services they need and want 

• describe the kinds of group.s of people who live in the Washington metropolitan area 

• describe the fiiriclibns of the Montgomery County government 

• compare arid contrast different metropolitan areas in the United States 

• identify ways in which metropolitan areas change 
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Unii J. Maryland Today 

Upon completion of the unit Maryland Today, the student should; be able to: 

• describe important geographic features of Maryland and Montgornery County 

indicate how people In Maryland can protect the environmentai quality of the state - 

• indicate how people 'in Maryland preserve their cuitu^ai heritage 

• describe the roles and contributions of Maryland men and women who are making outstanding contributions 
today and who are representative of a variety of cultural, ethnic, and racial origins 



Map and Globe Skills Objectives 

By the end of Grade 4, the student should be able to perform the following riiinimai skills: 
LQcatton 



• locate directions, using a compass 

• us^ coordinates to locate places on a grid 

• locate places, using a^rid on a road map 

• trace routes on a- road map : 

• construct simple maps which are properly oriented as to direction' " , * ' 

• orient a map, using a compass 

• locate states bordering Maryland on a regional map 
Representation 

• identify different types of rriap symbols to show the same location 

• identify lahdfbrrris, bodies of water, and cdastal features, using drawings or pictures 

• identify landfdrrns, bodies of water, and coastal features on a map 

• identify the size of cities and towns, using Key/Legend * - 

• use symbols to dejscribe places on a road map 

• describe an area, using the map symbols and keys 

• distinguish between the various types of roads indicated on a road map 

. • compare landforms, bodies of water, and coastal features of a given area 

• compare the size of cities and towns through the 'use of the key 

• distinguish between the various symbols on a road map '* 

• identify different types of political subdivisions on a regional map (e.g., nations, states, provinces, counties) 
Spatial Relations 

• measure distance on a rhap, using verbal scale ^ - 

• rrieasure distance on a map, using linear scale 

• compare the actual length of a city block or mile with that shown on a street map 
TSme and Chronology Skills Objectives 

By the end of Grade 4, the student should be able to perform the following minimal skills: / 

• state time on the clock to the minute 

• identify specific dates of early settlenients in Maryland 

• identify the duration of the Colonial Period and the Revolutionary Period 

• construct a time line of Revolutionary events in Maryland 



Reading and Critical Thinjcing Skills 

See Level 4 objectives: Program of Studies — Reading and English Language Arts K-8, Reading ^nd Listening. 
Library IVIedia Research Skills 

See Grade 4 objectives: Instructional Objectives for Information Retrieval and Media Production, 1978, pp. 3-10. 
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Grade 5 
Theme: United States Studies 

Overview 

The focns of ihe fifth grade social stadies carricalam is early American history; The three anits of stndy carry the 
stadents from the period of discovery and exploration through the westward movement prior to the Civil War; The 
coarse is designed, in part, to baild npon the fourth grade units oa Maryland. The primary purpose, however, is to 
have students learn about the settknrient and development of our nation during its first two centuries. Concepts, 
generalizations, and facts learned in the fifth grade will be further developed in the eighth grade unit on Canada and 
' the United States. 

The introductory unit, "Opening a New World, is organized around historical evidence arid culture. The Egyptiaris, 
Chinese, Vikings, Native Americans, arid Europearis are all conjectured as beirig amdrig the first to explore and/pr 
settle in the Americas. The specific cultures of the West Africans, Native Americaris, arid Europearis before they 
came together in the Americas are examined. Emphasis is placed ori the distinct cultural characteristics of each 
group and the wide variety of differences from one group to another. The influences of Jhese distinct cultures upon 

the development of different colonial settlements are analyzed, r 

-vn _ _ _ __ . __ _ . _ . _ ; 

The .second unit, "Thirteen Cdloriies Become a Nation," traces the transition of the thirteen colonies from colbriial 
. status through independence. Comparisons are made of the natural enviroriments, social organizations, econbnnic 
activities, and political participation which influenced the regional differences that developed among the thirteen 
colonies. 

The Revolutionary War period Is organized around the concept of authority and focuses on the causes of conflict 
between England and the_ colonies. The Declaration of Independence, the Articles of Confederation, the f 
'Constitution, and the Bill of Rights are shown as documents that demonstrate the American view of gbvemrrieQt iri 
terms of the basic principles of democracy which evolved during the colonial period. At the same tirinie, it is 
recognized that "democracy" included but one segment of American society before beirig extended tb other people. 

The last unit focuses on the we.stward movement of Americans and on frontier life. The movement is viewed in the 
larger context of i9th century American life. Emphasis is placed on the abundance of land, individualism , economic 
opportunity, and .social forces which influenced the movement. Consideration is given to the forms of government 
whicfr were established on the frontier and then modified as settlement increased. 

The means by which land was acquired by the national government and made available to citizens are examined. 
Emphasis is placed on the ways in which pioneers adapted to the variety of frontier environments and how the early 
self-sufficiency of frontier life gave way to larger forms of cooperation. An analysis is made of th^- attitudes of 
individualism and equality which existed but which were, however, limited to one segment bf American society. 

Units 

Unit L Opening a NeH' World 

Upon completion of the unit Opening a New World, the student should be able to: ' ' 

• describe ways in which people investigate the past 

• identify cultural characteristics cornmon to the many Native American peoples 

• describe what it was like to live in West Africa before Africans were brought to America 

• explain how life in Europe stimulated exploration 

• describe the initial settlement of American colonies 

Unit 2. Thirteen Colonies Become a Nation 

Upon completion of the unit Thirteen Coloriies Become a Nation, the student should be able to: 

• compare ways of living in the Southern, Middle, and New England colonies 

• describe events that led to the Revolutionary War 

• describe how the American colonies won their independence from the English government 

• identify political effects of the American Revolution upon people living in the United States 

Unit i. Westward Movemetit 

Upon corinpletiori^of the unit Westward Movement, the student should be able to: 

• identify reasons why people migrated west 
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• Identify the ways by which settlers acquired land 

• describe how pioneers used their resoUrcef illness to adapt to the environment ^ 

• analyze the relationship between thf Westward Movement and Tftprovements in transportation 
describe how the frontier experience created a need for interdependence 

iviap and Globe Skills Objectives 

By the end of Grade 3, the student should be able to perform the foHowing minimal skills: 
Location 

• locate on a giobe the Tropic of Cancer, Tropic of Capricorn, Arctic Circle, and Antarctic Circle in relation to the 
Equator and the Poles 

• locate on a map the Tropic of Cancer; Tropic of Capricorn, Arctic Circle, and Antarctic Circle in relation to the 
Equator and the Poles - * 

• locate and identify on*a United States map each of the fifty states and its capital , 

Representation 

• identify natural regions on a map 

• identify cultural regions on a map - 

• compare the characteristics of natural regions on a map 

• compare the characteristics of cultural regions on a map 

• demonstrate that different types of maps give different information - 

• compare historical maps to identify change _ \ _ 

• compare locations of a political unit to other political units in that continent 

Spatial Relations 

• identify the difference between a large scale map and a small scale map 

• identify the difference in elevation between two Or more locations : 

• cbrripare different sized maps of the same area 

• cdrripare the scales oh a large scale map and a small scale map 

• identify physical features shown on a map which influence the location of land and water routes 
Time and Cbronbloj^ Skills Objectives 

By the end of Grade 3, the student should be able to perform the following minimal skills: 

• identify the dates of early colonial settlements in the United States ^• 

• construct a time line of U.S. history from the Age of Exploration through the Westward Movement 

• plot oohcurrent events of the New England, Middle, and Southern colonies which resulted in the outbreak of the 
RevoUitionary War 

• designate time from colonial period through Westward Movement in terms of generations 

• determine time covered from Jamestown to today in terms of years, decades, and centuries 

• identify Westward Expansion in concurrence with events of the Revolutionary War 

Reading and Critical Thinking Skilis 

See Level 3 objectives: Program of Studies — Reading and English Language Arts K-8, Reading and Listening, 
Library Media Research Skills 

See Grade 3 objectives: Instructional Objectives for Information Retrieval and Media Production, 1978, pp. 3-l0, 
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Grades 6-8 
World Studies 

The fourth and fifth gnides* emphnsis on sune and coantry is expanded in the three-year World Stutlies sequence at 
Grades 6-8. Each of the woricfs cultural areas receives a semester of intensive study through a sequence which is - 
iarpciy historical: The eastern hemisphere is studied before the westerrj,^ hemisphere and early histt>ry is studied 
before contemporary history. ' 

Each unit is organized ardiind the concept of civiiizatiorl arid the five" subconcepts of environment; culture; social 
organization, economy, arid techridlbgy. 

Civilization is the predominant concept developed in this ciirriculum.- 
Civilization is defined as:-a stage of social development involving: 

• beliefs and practices which form the basis of culture 

^ knowledge and skills employed to satisfy the needs and wants of people 

• organizations which evolved within thq culture 

• relationships with people of other cultures 

Each civilization is analyzed in terms of: 

• the environment — which refers to location, physical features, earth-sun relationships, climate, and natural 
vegetation 

• the cultural characteristics which distinguish one society from another 

• social organization, which refers lt> the evolution of the iriteraclion within arid among social groups arid' of their 
political philosophies 

• economy, which refers to human occupations, the production arid distribution of goods and services, and external 
:rade , 

• ux'hnologicai contrihutit^ns of the people to the development of their own society 
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Grade 6 
Theme: World Studies 
Ancient Mediterranean Civilizations and Africa 

Overview 

•'Ancient Mediterranean Civilizatit^ns" is the introductory unit in a three-year World Studies program developed f<Jr 
Grades 6-8: This unit leacis the stadents through the:deveiopment of civilizations in Egypt, Greece, and Rbrne and 
emphasiies those aspects of civilization which infloenced the development of western civilization. More specifically, 
Egyptian society is studied in terms of centralization of power, the stratification of society, and the emergence of 
distinct cultural characteristics. Greece is studied in terms of the evolution of democratic practices, the political and 
economic activities of city-states, and those cultural characteristics which formed the basis of western culture, Rome 
is studied in terms of the development of law-based republican government, the extension of the empire state, and its 
cc^ntributions made tcr western culture. * 

Egypt. Greece, and Rome may be taught sequentially or concurrently. The first four instructional/Objectives and 
foctises are the same for Egypt, Greece, and Rome; 

The unit on Africa is new to the Grade 6 social studies curricuJum, Students are presented with an accurate view of 
selected African cultures, to counter the "Dark Continerit*' myth and the "Tarzan" syndrome: Students wil] learn 
that ideas and developments, art works, resources, and people with great aspirations and abilities have arisen from 
the countries on the Afritian cotitinent: 

The study of Africa is organized into four sections: geography^ history, society and culture, and coritempiorary life. 
The initial section deals with the geography of the continent. It also exarhines the location of the continent and its 
polictical divisions, riatural transformations, and the distribution of the population. This geopolitical focus enables 
students to see how peoples' lives and customs are influenced by the natural environment. 

The second section describes the family as the basic unit of social organization. By studying the organization of a 
family from a selected ethnic group, students can see how the family structure and functions meet the basic needs of 
its members: Selected case studies enable students to understand how the family perpetuates the culture of a specific 
ethnic group. 

The third section focuses on early African civilizations such as Kush, Songhal, and Azania: These civilizations are 
analyzed in terms of location, economic activity, and technological development: The historical perspective enables, 
students to see why Europeans of many nations went to Africa, how they.gained authority^what resistance they met, 
arid llow they exploited countries and peoples to meet their own needs: This section concludes with a look at the 
Independence movements and the transfer of power to the Black African leaders of the new nations. 

The final section deals with contemporary Africa and its role and influence in world affairs. Attention is given to 
nation-building efforts; economic endeavors — primarily agricultural undertakings; and the organ izatipn. of 
governments to meet the needs of their people. Studies of selected countries provide students with environmental, 
technological, and economic background for Understanding contemporary Africa. 

Units 

l-nif /: Ancivni Xieditinrunvan CivUizalion^ 

The fc^l lowing fcuir instruct ii^nal i^bjcctiyes are the sanic for Egypt, Greece, and RoUie: 
Upon completion of the unit Mediterranean Civilizations, the student should be able to: 

• de.scribe the characteri.stics of Mediterranean civilizations 

• evaluate the influence of the environment upon the development of civilization 

• explain the role of technological change in the development of civilization 

• identify important economic concepts related to the development of civilization 

• describe ways in which power was exercised in this ancient Mediterranean civilization 

• trace the development of the distinct characteristics of civilization in Egypt 

• identify characteristics of ancient Mediterranean civilizations that are reflected in western civilizations 

Greece : 

• describe the way power was exercised in this Mediterranean civilization - 



• trace the developriienl of disimct cultural characteristics evidenced in the life of Ancient GreeVc 

• identify characteristics of ancient Mediterranean civilizations that are reflected in western civilizations 

Rome 

. • describe ways in which power was exercised in this ancient Mediterranean civ iii/.a(ion 

• iface the deveiopnient of distinci characteristics of civilizaticm in Rome . 

• identify characteristics of ancient Mediterranean cIvilizatitMis that are reflected in western ci v ih/.itioii^ 
ilhit 2. Africa 

Upon completion of the^uriit Africa, the studehi should be able io: 

• describe the physical, political, and caltural characteristics of the continent of Africa 

• describe the social, political, and economic role of famfiUes in selec^ted efhnic groups of some African countries 

• describe the characteristics of early African civilizations 

• trace human developrnents in African countries from European contact throiigh their independence movenu r.is 

• describe how African people in selected-nations are meeting the challenges facing them today 

• examine the concept of global interdependency as it relates to African nations and the rest of the world 

• describe how people of African heritage have contributed to the history, culture, and growth of the United Slates 

Map and Globe Skills Objectives 

By the end of Grade 6. the student should be able to perform the following minimal skills; 
Location 

• defirie parallels of latitude 

• define meridians of longitude 

• deinbristrale that parallels of latitiide indicate direction north and south of the l-quator 

• demonstrate that meridians of longitude indicate direction east and west of the Prime Meridian 

• use latitude to indicate distance in degrees from_t he Equator 

• use longitude to indicate distance in degrees from the Prime Meridian 

• demonstrate directions from parallels of latitude and meridians of longitude 

• use atlas table of contents to locate the most appropriate political map for a given pm pose 

• use atlas index to locate the most appropriate political map for a given purpose 

• locate selected major countries of Africa on a map 

• locate selected major cities in ancient Egypt, Greece, and Rome on a map 
R ep re sen fa tion 

• identify abbreviations commonly found on maps 

• gather data about natural and cultural conditions on a map 

• select the most appropriate map for a given purpose 

• compare location of major political units to the United States 

• compare location and size of major political units in Africa and ancient E{g\pt, Greece, mci Rome lo poliiical tinits 
in the United States 

Spatial Relations 

• identify the direction of river flow in a map 

• determine the elevation of land from the flow of a river 

• describe the terrain of a specified region, using a physical map 

• describe the characteristics of a region, using information from two or more maps of the same area 
Time apd Chronology Skills Objectives 

By the end of Grade 6, the student should be able to perform the following minimal skills: 

• identify the duralibh of the Roman Empire 

• identify the duratibh of the Golden Age of Greece 

• identify the duration of the Egyptian Empire 

• identify the duration of selected ancient African civilizations 

• identify the duration of African colonialism 

• identify the duration of African slave trade 




4 

• corislnict a hnie line of ancient African civilizations 

• icienlify coriciirreiit events in Egyptian, Roman, and Greek history 

• determine the difference between B.C. and A.I). 

Reading and Critical thinking Skills 

See Level 6 objectives: Program of Studies — Reading and English Language Arts R-8; Reading and Listening: 
Librai^ IVfedia Research Skills 

See Grade 6 objectives: Instructional Objectives for Information Retrieval and Media Production. 1978, pp. 3-!0: 
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Grade 7 _ 
Tlieine: World Studies 
Units: Europe, USSR, and Asia 

Overview 

The sevehlh t;rade social studies program is the second parl of the three-year sequence in World Studies, The 
]3rogram reinforces arid broadens the studentsVunderstaridirig of the concept of civilization deveIoj3ed at sixth grade. 
Three riew areas of study are iritroduced — Europe, the Soviet Union, and Asia. 

The program examines the development of social institutions in each of the three areas of study. One of the marks of 
a^civili/ation is the degree of refinement it demonstrates in its social institutions. It is suggested that students begin 
with (he study of Europe in order to initiate an analysis of the historical relationships among the peoples and the 
institutions which have evolved (o the present day. 

History and geography are interwoven to describe the physical and cultural fragmentation which is characteristic of 
Europe and which helps to explain its history. Feudalism, Christianity, arid nationalism are studied for the impact on 
F:uropcans in a pre-industrial world. 

The sevenlh'grade program also covers the relationship between people and their environment. Population pattern.s 
related to cliniate and landform.s arc identified for the purpose of understanding economic, political, and social 
developriienl. For example, Japan is .seen as a nation with geographic arid economic liriiitatibns; yet the Japanese 
have overcome these limitation.s through the development of educatiori, trade, and a strong national spirit. 
Colonialism is an institution scrutinized as a device which some nations have Used to overcome economic and 
ge()graphic liriiilalii^ns. 

The relationships among the peoples of Eurasia is another important part of the seventh grade program. The 
relationships within each of the three areas are analyzed as well a.s the effects of iriteractibn among the rcgion.s. 
Students study the European dominance in some parts of Asia to fearn the effect ori both Asian.s and Europeans. The 
Soviet Uriiori's relationship.s with other nation.s are studied in light of cbritempdfrary world situations. The movement 
of people towards greater self-determination is illustrated at this grade leVe) a.s well. 

As a result of this unit, students should have a better understanding of other peoples, a strengthened understanding 
of citizenship, and the background from which they can later analyze social studies topics in the western hemi.sphere 
at Grade 8. 

intrndaclion: Haras la 

Upon complelitni of the introduction. Eurasia, the student shtnjltl be aolc to: 

• identify the major physical antl cultural characteristics c^f Eurasia 
l^hit /. I: u rope 

Uptui conif)le(ion of the unit F^uri^pe. the srudent should be able to: : 

• indicate h(nv the feudal system contributed to the development of Europe during the Middle Ages 

• describe the emergence of nation states in Europe 

• describe the effects of the Industrial Revolution on Europe 

• identify the advantages that individuals can derive from work (4:1:1:1)* 

• describe important changes in Europe since World War II 

Uhif ~i USSR 

IJpon coniplcticm of (he unit US.SF^, the student should be able to: 

• explairi the impact of the Russian Revolution on the social, political, arid economic structure of the nation 

• describe the influence of the communist party on several aspects of Soviet life 

• assess the significance i^f Soviet influence in other parts of the world 

Unit 3. A sia 

Upon conipletic^n i^f the unit Asia, the student .shodid be able to: 
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• explain the historical basis of cbriflicls in the Middle East 

• anaiyze the effects of oil on the Middle East and on the world ec9nomy 

Indian Suhcontimm 

• identify the impact of foreign irifluerice bri the development of the Indian Subcontinent 

• explain the effect-of tradition on contemporary situations on the Indian Subcontinent 

China 

• anaiyze the historical development of China during the dynastic period 

• analyze the historical development of modern China 

Japan 

• identify the characteristics of early Japanese culture ' 

• describe the effects of rapid industrial growth on modern Japan 

Southeast Asia 

• -explain how the strategic location of Southeast Asia has influenced its history 

• describe the different physical and cultural forces that have influenced the development of Australia and New 
Zealand 

Map arid Globe Skills Objectives 

By the end of Grade 7, the student should be able to perform the following minimal skills: 
Location 

« locate places on a globe, using degrees of latitude and longitude 

• |c)cate places on a map, using decrees of latitude arid longitude 

• identify the latitude arid Ibrigitudc of a place ori a globe ^- > 

• identify the latitude and lorigitude of a place on a map 

• locate places ori a map. Using latitude and longitude in minutes and seconds 

• use atlas to find the exact location of a city 

• locate major countries of Eurasia on a world map 

Rep re sen tat ion 

• identify slope through the use of shading, contour intervals, and hachure lines 

• compare regions on special-purpose maps 

• compare the relationships between physical factors and the climate of a regibri 

• identify the relationships between the location of specific industries, population, and the rTatural resources of an 
area, using special-purpose maps 

Spatial Re tat ions 

• measure distance between two poirits,bn a globe. Using a Great Circle 

• ideritify Great Circle Rbutes on a Polar Projection 

• compare distortibris bri differerit types of map projections 

Time and Chronolo^ Skilis Objectives 

By the end of Grade 7, the student should be able to perform the following minimal skills: 

• determine worldwide time differences (time zones) 

• identify the duration of the Industrial Revolution 

• identify the duration of the Arab- Israeli cbriflict 

• ideritify the duratibri of British colonialism in Iridia 

• identify the duration of the Chinese Civii War and revolution 

• ideritjfy the specific dates bf Wbrld War I 

• ideritify the specific dates bf Wbrld War II 

• ideritify the specific dates of the Russian Revolution 

• identify the duration of Japanese isolation 
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• it|cniify coricurrehl events ui VVorlti VVar I anJ the Russian Revolution 

• idcrilify eoheurrerU cveiils In the World War 11 period 

• stale iiriie, using a 24-h()ur eK)ek 

• eoriipare the secjuehee of Uevclopmenl of industrializaiiori in IZurope. the Soviet Union, and Japan 

• eoiiipare dates; of events leading to revoluli()h in Russia and China 

• eonstruel a lime line of Indian, Chinese, or Russian history 

• eonipare the dliralion of the iMiperial periods o{ China, Jsipan, and Russia 

Reading und Critical Thinkinji; Skills 

See Level 7 objectives: Pro^ruui of Studies — Reading and English Language Arts K-8, Reading and Listening: 
Library Media Research Skills 

Sec Grade 7 objectives: Instructional Objectives for Information Retrieval and Media Production. 1978, pp, .1-10. 
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Grade 8 
Theme: World Studies 

Units: Pre-Columbian America, Latin America, Native Anrericans, Canada and the United States 
Overview 

The eighth grade curriculum is ihe.thircl part of the three-year sequence in World Studies. The course reinforces and 
broadens the students' understanding of concepts developed earlier in the sequence and introduces several new 
concepts. The eighth grade is organized into four units, all of which deal with the western hernisphere. 

The introductory unit; "Pre-eolumbian America," pros/ides a geographical orientation to the areas where early 
civiiizations developed in the western hemisphere. An analysis of the influence of the physical environment on the 
development of the Mayan, Incan, and Aztec civilizations is emphasized... Characteristics of Pre-Columbian 
civilizations are compared with those of early Mediterranean and African civilizations. 

The second unit, **Latin America," examines the colonial heritage of batin Americans, their struggles .for 
iridependehce, and coniempprary life in selected- countries: The first part of the unit focuses on the effects of 
colonization on the indigenous populations and the characteristics of the European colonies. The second part of the 
unit expVorc^^xhc social; economic, and poiitical factors that led to the emergence of independent nations. The last 
part of the uni^deais with contemporary situations in Latin America. 

"Native Americun.s" is a unit designed to introduce the many cultures of: North America which existed prior to the 
arrival of European explorers. Initially, the cultural adaptations to the variety of natural environments in North 
America are examined. Migration theories; legends of origin, and the evaluation of distinct cultures are studied. The - 
mdvemerit of Native Americans throughout North :4Lmerica is traced. Cultural heritage is explored through oral 
tradition, religion, art forms; and intergroup relationships. The final part of the unit deals with the conflict between 
Native American groups and European seiijers. The influence of Native American cultures is studied in terms of 
contributions to the American culture. 

The final unit in the three-year sequence in World Studies concentrates on Canada an^ the tin i ted States, The 
ijnifying theme is technology. Students explore the impact of technology on agricuhurai and industrial development 
from both historical and contemporary viewpoints: Much of the unit is organized around regional interdependence. 
The causes arid results of inter/intra-urban growth are examined, with emphasis being given to the technological 
changes which accelerated the migration of people to urban centers. Chalienges facing 20th century United States 
arid Cariada are explored in terms of preservation of the culture and environment. 

Unit I, Pre-Columhian A merica 

Upon completion of the unit P're-Columbian America, the student should be able to: 

• describe the characteristics of Pre-Columbian civilizations 

• cotnparc the niajor characteristics of Pre-Columbian, ancient Mediterranean, and ancient .African civilizations 
Unit 2. h^tin America 

Upon corripletion of the unit Latin America, the student should be able to: 

• identify the environmental factors that influenced the European settlement of Latin America 

• describe the colonization of Latin America 

• trace the emergence of Latin American nations ' . 

« describe contemporary situations in Latin America, including political crir>es 

Vnix .?: Sutix'e Americans 

Upon completion of the unit Native Americans, the student should be able to: 

• c()mpare ways in which Native American groups adapted to their natural environrrierit 

• describe how elements of Natiye American culture reflect their heritage 

• explain reasons for the cultural conflict between Native Americans and other groups 

Unit 4: Canada and ihv United States 

Upon completion of the unit Canada and the United States, the student should be able to: 

• describe the impact made by the various religious, racial, and ethnic groups which settled in Canada and the 
United Slates 
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• identify the factors that Innuenced settlement of Canad 

• explain how the factors which influenced the regional development of Canada and the United States led to 
regional interdependence , 

• assess the' effect of technology on urban growth in the^20th century • 

• identify the challenges facing Canada and the United States today 

• Identify ways to enter the world of work (4.1.1.9)* 

• identify educational opportunities available in selected careers (4.4.1.6)* 

• identify the skills, kndwledge,^and training required for major occupational categories (4.1.1.14)* 
Map and Globe Skills Objectives ' 

By the end of Grade 8, the student should be able to perfdrm the foiiowing minimal skills: 
Location 

• use latitude and longitude to find direction bh a polar projection 

• use latitude and longitude to locate places on a polar projection 

• identify the latitude and_ longitude of a place on a^polar projection 

• identify the influence of latitude on the natural environnient 

• locatjt^ major countries of the Western Hemisphere on a map 

• locate selected major metropolitan areas of the United States on a map 

E e pre sen taiion 

• icientify influences which physical factors have on an area 

• infer people's activities or way of living from characteristics found on a variety of maps 

• identify how the sequence of human activities and cultural patterns are related to geographic location and 
accessibility ; . 

• identify factors that influence the location of sites and settlements 

Spatial Relations 

• measure distance in miles and kilometers between two points, using latitude 

• identify representative fractional scale 

• identify time differences on a globe 

• identify time differences on a map 

• select the most appropriate map projection for a given purpose 

• select the most appropriate large or "small scale for a given purpose 

• compare the use of verbal, linear, and representative fractional scales 

Time aiid Chronology Skills Objectives 

By the end of Grade 8, the student should be xible to perform the foiiowing minimal skills: 

• identify the duration of the Pre-Colunibian period 

• identify the duration of settlement arid occupation of North America prior to European colonization 

• identffy the duration of the Westward Movement _ 

• identify the specific dates of the end of the Western Frontier 

• compare the dates of colonial periods in' Latin America, Canada, and the U.S. 

• compare the dates of major wars of independence in Latiti America atid U.S. 

• prepare a time line of the major events of the Latin Amencan revolutions 

• construct a time line comparing major events in Ancient Egypt, Greece, and Rome and the Incan, Mayan, and 
Aztec civilizations 

• trace the sequence of urban development in the U.S. atid Canada 

• Construct a time line of the Arrierican Civil Rights movement 

Reading and Critical thinking Skills 

See Level 8 objectives: Frogram of Studies — Reading and English Language Arts K-8, Reading and Listening: 
Library Media Research Skills . 

See Grade 8 objectives: Instructional Objectives for Information Retrieyal and Media Production, 1978, pp. 3-10. 



•Project Basic Objective 
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